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Abstract
Disconnected psychology is a form of psychological science in which researchers ground their work upon the main
principles of psychological method but are detached from a “field” consisting of other psychologists that comprises
connected psychology. It has previously been proposed that combining the two forms of psychology would result in
the most significant advancement of psychological knowledge (Krpan, 2020). However, disconnected psychology
may seem to be an “abstract utopia”, given that it has not been previously detailed how to put it into practice. The
present article therefore sets the practical foundations of disconnected psychology. In this regard, I first describe
a hypothetical disconnected psychologist and discuss relevant methodological and epistemological implications.
I then propose how this variant of psychology could be integrated with the current academic system (i.e., with
connected psychology). Overall, the present article transforms disconnected psychology from a hazy dream into
substance that could eventually maximize psychological knowledge, even if implementing it would require a radical
transformation of psychological science.

Keywords: Knowledge, Ethics, Method, Research, Meta-psychology.

Introduction

In the previous article (Krpan, 2020), it has been
argued that current academic psychology, which is re-
ferred to as connected because it requires “connecting
various research findings and ideas generated by differ-
ent scholars” (p. 1), limits the potential of the disci-
pline to advance knowledge about human mind and be-
havior. As a solution, it has been proposed to establish
disconnected psychology in which “researchers develop
their ideas by following the main principles of psycho-
logical method, but they are disconnected from a “field”
consisting of other psychologists and therefore do not
follow the discipline’s norms and conventions” (Krpan,
2020, p. 1). The author has argued that combining
these two streams of psychology would maximize the
potential of the discipline concerning the understand-
ing of human mind and behavior. The main aim of
the present article is to articulate in detail how discon-
nected psychology could operate in practice and further

discuss its methodological and epistemological implica-
tions. In this regard, I first sketch a hypothetical pic-
ture of a disconnected psychologist and outline poten-
tial practices that would constitute this variant of psy-
chology. I then propose how disconnected psychology
could be integrated with the current academic system
(i.e., with connected psychology). More specifically, I
discuss university education of disconnected psycholo-
gists, outline criteria that academic departments could
use when hiring disconnected psychologists, examine
their role within the departments, and suggest how they
would publish their work. I also explore issues that
funding bodies should consider when deciding how to
allocate funding to disconnected psychologists.

Who Is A Disconnected Psychologist?

The key principle of disconnected psychology is that
researchers need to follow the main tenets of psycholog-
ical method: observability and nonaccidentality (Feyn-
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man, 1998; Krpan, 2020; Popper, 1959, 1963; Rosnow
and Rosenthal, 1989; Shrout and Rodgers, 2018). In
other words, whenever they develop ideas or theories
regarding the occurrence of psychological phenomena
(i.e., mental states or behaviors), researchers need to
strive to find a way to measure these phenomena and
demonstrate that the ideas or theories reflect the phys-
ical reality and are not just imagination or chance. It
is necessary to clarify what this means in the context
of disconnected psychology. Disconnected psychologists
are not trained in methodological tools that connected
psychologists typically use to satisfy these principles of
psychological method, such as experimental design, re-
gression analysis, grounded theory, etc. Therefore, to
demonstrate observability and nonaccidentality of their
ideas and theories, they are expected to develop their
own tools and procedures to extend the diversity of
psychological method. Disconnected psychologists are,
however, trained in subjects that provide them with the
skills to do so, such as mathematics, programming, phi-
losophy, and art. This approach to training will be fur-
ther discussed in the next section where I propose how
to incorporate disconnected psychology into academic
education and research.

Emphasis on method when developing ideas and the-
ories does not mean that disconnected psychologists
would need to limit themselves in any way and be dis-
couraged from working on large-scale ideas or highly
ambitious theories. They would simply need to be crit-
ical and strive to convincingly argue and/or demon-
strate, in any possible way they can think of, that their
ideas reflect the observable world and are not fiction.
If it is not possible for them to test an idea or theory at
present due to its large scale, resource limitations, or for
some other reasons, it would be sufficient that they pro-
pose how it could be tested and use any other available
evidence, observations, or logical arguments to defend
it, but also to identify any of its potential limitations.
Applying psychological method in the realm of discon-
nected psychology would be more challenging than in
connected psychology and require a lot of creativity be-
cause researchers would need to develop their own ap-
proaches and/or build devices that would allow them
to convincingly argue about observability and nonacci-
dentality of their ideas. However, as in connected psy-
chology, where a “perfect” method does not exist and
arguing about the validity and appropriateness of the
methods employed to defend one’s claims is an inte-
gral part of the discipline (e.g., Benjamin et al., 2017;
Held and Ott, 2018; Koch, 1981; Loftus, 1996; Rosnow
and Rosenthal, 1989; Trafimow, 2014), the “burden of
proof” to justify one’s ideas and theories would be on
the researcher.

In addition to not being educated about the method-
ological tools developed in the realm of connected psy-
chology, disconnected psychologists would be encour-
aged to avoid reading articles or books published within
this form of psychology and might therefore have lit-
tle awareness of developments in connected psychology.
Although this practice may seem extreme, the main aim
of disconnected psychologists is to develop a unique un-
derstanding of human mind and behavior that may be
shaped by a range of different influences, from their
immediate life circumstances to the “infinite” diversity
of the world. Being exposed to ideas from connected
psychology, especially in the early stages of their ca-
reer when they are still developing their unique vision
and style, may be detrimental to this objective for sev-
eral reasons. First, it could influence them to adopt
certain writing conventions from connected psychology
that may, on an implicit level, shape how they construe
psychological phenomena, reason about them, and form
theories (Budge and Katz, 1995; Madigan et al., 1995).
Second, it may influence them to internalize unwritten
rules, values, and assumptions of connected psychology
that have evolved throughout the course of the field’s
development and, even if not easy to identify or pin-
point, shape how psychologists approach and conceptu-
alize topics they study (Budge and Katz, 1995; Maul et
al., 2016; Roediger, 2003; Sternberg, 2017; Teo, 2009).
Therefore, to avoid the possibility of simply copying
trends and modes of thought that have evolved in con-
nected psychology, disconnected psychologist would be
encouraged to investigate the world’s intellectual, cul-
tural, and creative diversity instead of following the
work of connected psychologists.

In this context, it may appear odd to propose that
disconnected psychologists should not be exposed to
ideas from connected psychology so they could develop
a unique understanding of human mind and behavior,
but they should be trained in disciplines such as math-
ematics, programming, or philosophy. After all, each of
these disciplines is “connected” (e.g., philosophers are
aware of and build upon each other’s work) and could
influence them to adopt its conventions and doctrines
when developing theories about human mind and be-
havior. Given these considerations, an ideal scenario
would be that each disconnected psychologist develops
their own systems of philosophy, math, art, etc. from
first principles and then uses them to build their the-
ories and methods in psychology. Whereas this would
be possible if human life lasted a few millennia, or if
completely disconnected societies evolved on different
exoplanets, it is highly implausible in practice. There-
fore, an optimal approach to increase the diversity of
psychological theories and methodological approaches,
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which can ultimately increase psychological knowledge
(Krpan, 2020), is to provide individuals with a rich
palette of ideas and inspirations from various intellec-
tual disciplines and domains of life, and allow them to
connect these ideas and inspirations in their own way,
while eliminating influences from connected psychology
that would shape these connections through its norms
and conventions (see Krpan, 2020; Stanford, 2015). It
is true that these disciplines (e.g., philosophy, math, art)
also have their norms and conventions. However, be-
cause disconnected psychologists would be subjected to
a broad range of disciplines as part of their education
but would not operate within those disciplines as part
of their career (see section “Integrating Disconnected
Psychology with the Academic System”), the detrimen-
tal influence of their norms and conventions would be
attenuated. It is important to emphasize these are my
views on how to maximize theoretical richness; I am
not claiming it is the only way.1 Perhaps in the future
psychologists will be able to use computer simulations
to develop disconnected theories while they themselves
will not need to practice disconnection.

It could be argued that, without being aware of
what is happening in connected psychology, discon-
nected psychologists would not progress beyond folk
psychology; that is, beyond naïve understanding of men-
tal states and behaviors (Bering, 2006; Fletcher, 1995;
Goldman, 1993). However, I argue that this would not
be the case for several reasons. First, all disconnected
psychologists would have a strong training in philoso-
phy and would therefore critically approach their val-
ues, intuitions, inferences, and observations. Second,
disconnected psychologists would systematically docu-
ment their observations, ideas, and theories across their
lifetime and build upon them, which over time should
allow them to move beyond naïve intuitions and de-
velop comprehensive and multilayered models of psy-
chological phenomena. Finally, constant emphasis on
psychological method would necessitate that discon-
nected psychologists overcome their initial mental mod-
els of the world and develop an understanding of hu-
man mind and behavior that is beyond imagination and
superstition.

An additional argument supports the notion that
disconnected psychologists can advance psychological
knowledge to a greater degree if they are unaware of
developments in connected psychology. Any possible
scientific method that can be used to put someone’s the-
ories about human mind and behavior to the test re-
lies on auxiliary assumptions (Trafimow, 2009). That
is, theories are made of ideas and concepts that are
not directly observable, and testing them using some
scientific method therefore requires developing a set of

assumptions that need to be met to connect the ideas
and concepts to the observable environment (Trafimow,
2009, 2012, 2021). For example, Ajzen’s (1988) the-
ory of planned behavior posits that perceived behavioral
control (i.e., whether people perceive they have con-
trol over their behavior) predicts behavioral intention,
which in turn predicts behavior. However, perceived be-
havioral control is not directly observable, and testing
the theory hence relies on various possible auxiliary as-
sumptions, such as that this control can be assessed by
asking people to report to what extent they feel in con-
trol over their behavior (Trafimow, 2009). It has been
argued that one of the problems that impede psycho-
logical knowledge is that psychologists often have been
insufficiently creative with auxiliary assumptions, and
they therefore either fail to effectively test existing the-
ories or to propose theories that would require original
auxiliary assumptions (Trafimow, 2009, 2012, 2021). It
is plausible that one of the reasons behind this prob-
lem is that the thinking of connected psychologists may
be too embedded in the existing norms and paradigms,
which prevents them from seeing more original possibil-
ities in this regard (Krpan, 2020; Madigan et al., 1995).
Therefore, without the awareness of these norms and
paradigms, disconnected psychologists might be freer
to generate completely different auxiliary assumptions,
which could in turn improve theory testing and lead to
better theories.

Apart from striving to apply psychological method to
their ideas and theories, and avoiding reading schol-
arly texts from connected psychology, disconnected psy-
chologists would have complete freedom to choose a)
what they want to study; b) how they want to study it;
and c) how to document and convey their ideas. Con-
cerning their choice of what to study, it is possible that
some disconnected psychologists would focus on a spe-
cific topic, such as food consumption, prejudice, pro-
environmental behavior, or anything else they find in-

1Interestingly, one of the reviewers of this article (Wes
Bonifay) has proposed the idea of superconnected psychology,
in which psychologists would be “encouraged to investigate
the world’s intellectual, cultural, and creative diversity”, but
“in addition” to following the work of connected psycholo-
gists, rather than “instead”. In a nutshell, this means that psy-
chologists would receive a training similar to what I propose
in the section “Education of a Disconnected Psychologist”, but
they would remain part of psychology as a field. Whereas I
am skeptical of connected psychology because I think that its
incentive structures, norms, and conventions prevent fully ex-
ploring the space of possible theories and methods, I do agree
that superconnected psychology could perhaps loosen norms
and conventions and allow for a greater diversity of thinking,
which would advance psychological knowledge compared to
the current state of the field.
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teresting and important. However, given the freedom
of choice that is not determined by norms and condi-
tions of the field, it is possible that many of them would
choose a more holistic approach and study a large num-
ber of different topics in relation to each other to get a
more complete understanding of human mind and be-
havior (e.g., Choi et al., 2007). Because psychological
phenomena and the environment in which they occur
are complex systems, which means that these phenom-
ena are interconnected and dependent on a variety of
occurrences in the world, understanding specific sub-
jects such as prejudice may also require understand-
ing many other subjects such as culture, sleep, food
consumption, humor, perception of physical space, etc.
even if they may not seem obviously related (Bar-Yam,
1997; Eidelson, 1997; Morowitz, 2018; Sawyer, 2005).
Science has in fact been criticized for overemphasizing
specialization both because many phenomena it stud-
ies can be understood only in a limited way when iso-
lated from the richness of the world in which they occur,
and because specialization tends to degrade researchers
themselves by making them unidimensional and less
able to apply their knowledge (e.g., Moghaddam, 1989,
1997; Popper, 1959; Sabine, 1917). Therefore, by al-
lowing researchers to approach their topics holistically
and study what they desire, disconnected psychology
might address this criticism of science more generally
and academic psychology more specifically.

It is also possible that disconnected psychologists
would be more likely to focus on studying big questions
that are shaped by their direct existential experiences,
such as how to overcome suffering, how to achieve one’s
full creative and spiritual potential, how to design a so-
ciety that would be grounded in psychological principles
that can prevent the occurrence of global issues such as
violence or inequality, etc. Humans have had a long tra-
dition of attempting to answer such questions, which is
documented in works of various thinkers from different
historical periods (e.g., Rahula, 1974; Plato, 2007), in-
cluding psychologists (e.g., Frankl, 1959; Freud, 1962;
Jung, 1968; Maslow, 1965; Skinner, 1948). However,
investigating these questions, especially with a method-
ological rigor that was not required of earlier thinkers,
would be highly difficult in the realm of current psy-
chology for various reasons. Most importantly, get-
ting tenure, which is dependent on publications (which
would not be the case in disconnected psychology, as
discussed in the next section), favors focusing on hot
topics, narrow topics, or topics where there are many
gaps in the literature because this makes it easier for
one to publish more and get cited (Anseel et al., 2004;
Csiszar et al., 2020; De Rond and Miller, 2005; Moher
et al., 2018; Nosek et al., 2012; Paulus et al., 2015;

Safer and Tang, 2009).
Concerning how disconnected psychologists would

tackle and study the topics on which they want to fo-
cus, the complete freedom of choice would likely re-
sult in a wide range of different approaches. Some of
the researchers might, like connected psychologists, ob-
serve other people, test them, or measure their behav-
ior, and over time develop unique methodological ways
that would be aligned with these endeavors.2 However,
given the tendency for self-observation present in many
humans (Fenigstein, 2009; Fenigstein et al., 1975), it
is possible that many disconnected psychologists would
also choose the self as the subject and focus on in-
trospection—i.e., the examination of their own inter-
nal states. Introspection has been used as a tool for
gaining knowledge by various thinkers throughout his-
tory, from Buddha (Stanley, 2012) through philosophers
such as Husserl (Gutland, 2018) or Emerson (1982) to
writers such as Huxley (1954). Moreover, an entire in-
tellectual movement highly influential in the 19th cen-
tury—Romanticism—was grounded upon introspection
(Holbrook, 1997). Although early psychologists such
as William James used introspection as a research tool
(Stanley, 2012), it gradually fell out of favor with psy-
chologists, starting with behaviorism, because it was
criticized for being inadequate to provide an unbiased
window into the functioning of human mind neces-
sary to establish psychology as a science (Boring, 1953;
Pronin, 2009). This is, however, paradoxical, given that
psychology is one of the rare scientific disciplines where
researchers have a direct experience of the phenomena
being studied (unlike in physics for example where re-
searchers cannot directly experience what it is like to be

2Although in the present article and Krpan (2020) I argue
that disconnected psychology would generate novel method-
ologies, it is possible that many researchers would simply rein-
vent the wheel and come up with tools and techniques similar
to what already exists, especially given that in today’s world
it is extremely difficult to be fully disconnected, and that dis-
connected psychologists would be exposed to topics in mathe-
matics such as probability (see section “Education of a Discon-
nected Psychologist) that influenced statistical approaches in
psychology. In a nutshell, I claim that disconnected psychol-
ogy would result in novel methods because it would remove
various obstacles (e.g., rules, norms, conventions) that pre-
vent scholars from fully exploring the space of possible theo-
ries and methods, and because they would systematically doc-
ument these “unconstrained” explorations across their lifetime
and build upon them, which might result in a unique intellec-
tual formation. If disconnected psychology were to be imple-
mented but resulted in similar theories and methods as con-
nected psychology, it would mean that connected psychology
already generates an optimal number of diverse ideas, and
disconnected psychology is not needed.
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an atom) and should hence capitalize on this.
The potential of introspection in psychology there-

fore remains untapped, and disconnected psychologists
could potentially push its boundaries. Unlike early
sages or later intellectuals who used introspection to
gain knowledge, they would be required to make this
tool more rigorous given the emphasis of disconnected
psychology on method, but they would also have at dis-
posal various technological tools of self-quantification
that have become available in the recent era (Maltseva
and Lutz, 2018; Swan, 2012, 2013) and can be used
to measure various behaviors or physiological states in
many creative ways. Because introspection implies us-
ing observations about oneself in the context of one’s
surroundings and circumstances to gradually develop
general principles about human mind and behavior, it is
likely that many disconnected psychologists would em-
ploy an inductive approach to theory building (Locke
and Latham, 2005). Although several philosophers have
criticized this approach, most famously Popper (1963),
psychologist Locke (2007) argued that the opposite, de-
ductive approach, may retard the progress of psycholog-
ical science because it encourages premature theorizing
and often leads to formulating predictions after the fact.
Many influential theories in psychology, such as Beck’s
cognitive theory of depression (Clark and Beck, 1999)
or Bandura’s (1986) social cognitive theory, and in sci-
ence more generally, such as Newton’s (1687) theory of
gravity, were in fact based on induction (Locke, 2007).

Disconnected psychologists would have the freedom
to document their ideas and research using any shape
or form of expression for two reasons: because this
could further improve the diversity of thought and in-
crease intrinsic motivation. These forms of expression
may involve texts of any length, from short to very long,
and any styles that suit the researchers, from essays to
diaries, novels, poems, or anything else that naturally
emerges throughout the course of their careers. It is ex-
pected that allowing researchers to choose or develop
their own form of expression may increase intrinsic mo-
tivation because of giving them greater autonomy (Ryan
and Deci, 2000). There are several reasons why di-
verse forms of expression may enhance the diversity of
thought. For example, each form of writing corresponds
to a different schema of how information and relation-
ships among them are organized (Rumelhart, 1980).
A typical psychology article is organized into introduc-
tion, method, results, and discussion (Madigan et al.,
1995) and therefore corresponds to a specific way of
mentally construing a topic. Because any theory is in its
essence a way of organizing information and relation-
ships among them (Deutsch, 1966), it is possible that
different forms of writing that allow different ways of

construing a topic may by default prompt different theo-
ries about this topic. Another reason why diverse forms
of expression may increase the diversity of thought is
that these forms differ in their “temporal horizon” of
completion. For example, researchers expressing them-
selves in shorter forms may expect to finish them in sev-
eral months or a year, whereas those expressing them-
selves in longer forms may expect to finish them in sev-
eral years to decades. Different temporal horizons are
in turn known to impact certain qualities of language
that people use, such as abstractness (Trope and Liber-
man, 2010). Importantly, although disconnected psy-
chologists would be allowed to use various forms of ex-
pression, they would be asked to write abstracts and
keywords for their texts to make it easier to relate them
to connected psychology, which I explain in the next sec-
tion.

Finally, to paint a more lifelike portrait of a dis-
connected psychologist, I discuss some qualities and
traits that may characterize them. Because discon-
nected psychology would require knowledge of various
subjects that would be necessary to independently de-
velop psychological method and enhance diversity of
thought, this person would need to have a tendency to
be a renaissance individual, such as Émilie du Châtelet
(Zinsser, 2007) or Leonardo da Vinci (Heller, 2015).
This variant of psychology would also likely attract peo-
ple who have a desire to break with norms and tradi-
tions and start one’s own path found in historical fig-
ures such as Diogenes the Cynic (Cutler, 2014), Bud-
dha (Rahula, 1974), Tolstoy (Bartlett, 2013), Amelia
Earhart (Rich, 2005), Ayn Rand (1963), Gandhi (1997),
Ida B. Wells (2020), or Nikola Tesla (Valentinuzzi et al.,
2016). In addition, disconnected psychology may in-
volve working more individually and outside of large
organizations or societies and may thus suit people sim-
ilar to Franz Kafka (Deleuze and Guattari, 1986), Emily
Dickinson (Dickinson and Ward, 1986), or Ferdinand
Cheval, a French postman who spent thirty-three years
of his life building Le Palais Ideal on his own (Man-
ley and Sloan, 1997). Of course, this does not imply
that disconnected psychologists would not collaborate
with individuals from many diverse fields outside of psy-
chology and from their personal life. Finally, because
disconnected psychology would require researchers to
be highly skeptical when evaluating the arguments re-
garding psychological method applied to their ideas and
theories, they would likely have skeptical philosophical
inclinations concerning empiricism that characterized
David Hume (2003) or Immanuel Kant (1997).

In terms of personality traits, a disconnected psychol-
ogist may therefore score high on openness to experi-
ence (McCrae, 1987), psychological reactance (Hong
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and Faedda, 1996), need for cognition (Cacioppo and
Petty, 1982), personality intrinsic motivation (Amabile
et al., 1994), the propensity to experience awe (Yaden
et al., 2018), or reflection (Trapnell and Campbell,
1999), and low on affiliation group and affiliation ex-
clusion concern as fundamental social motives (Neel et
al., 2016).

Overall, although in this section I describe how I see
a hypothetical disconnected psychologist, it is important
that readers do not think that I intend for this descrip-
tion to be set in stone. I hope that disconnected psy-
chology and its characteristics will be an ongoing de-
bate that will account for many different viewpoints and
individual differences. I next outline my ideas regard-
ing how disconnected psychology could be incorporated
into academia.

Integrating Disconnected Psychology with the
Academic System

In this section, I discuss essential points regarding
how disconnected psychology could exist within the
current academia. These involve the university train-
ing of disconnected psychologists, how they would pub-
lish their work, how psychology departments would hire
them and what their role in these departments would
be, and how funding bodies would make decisions re-
garding the grant proposals they submit.

Education of a Disconnected Psychologist

As is common for most academic subjects (Ilieva et
al., 2019; Rauhvargers, 2013; Usher et al., 2019), dis-
connected psychology could be studied at an under-
graduate and graduate level, culminating with a doc-
toral degree that would be required to eventually ap-
ply for an academic position. When developing the
undergraduate and graduate training that will be out-
lined below, I considered the following key criteria:
a) that the training needs to equip students with the
skills that make them highly competitive for jobs out-
side of academia, given that the number of academic
positions is relatively low (Larson et al., 2013); b) that
the training needs to provide students with the skills
to develop their own psychological method; c) that the
training needs to encourage diversity of thinking and
open-mindedness; and d) that the training should be
compatible with the current university education sys-
tem.

Undergraduate subjects that would be essential for
providing students with the skills to develop their own
psychological method are mathematics, philosophy, and
several computer science and engineering related sub-
jects. Mathematics, with the special emphasis on proba-
bility, calculus, and algebra would ensure that students

gain a fundamental understanding of chance and de-
velop the ability to approach their ideas regarding psy-
chological phenomena quantitatively. Philosophy, with
the emphasis on the philosophy of science, logic, epis-
temology, and ethics would prepare them to think crit-
ically about knowledge, to evaluate evidence and argu-
ments, and to consider the ethical dimension of their
work. Philosophy classes would ideally incorporate
both Western and non-Western approaches to avoid a
biased perspective. Engineering, with the special em-
phasis on topics linked to electrical engineering (e.g.,
mechatronics, engineering and applied physics, elec-
trical engineering, quantum computing, robotics, etc.)
would teach students the preliminary skills to invent
and build their equipment and devices that could be
used to study human behavior and collect data. Finally,
through computer science, with the emphasis on pro-
gramming and software engineering, students would
gain the knowledge to later develop their own software
for data analysis or to maximize their ability to use al-
ready available software.

Subjects that would encourage diversity of thinking
and open-mindedness are art, music, history, litera-
ture, creative writing, anthropology, biology, chemistry,
physics, cultural studies, etc. These are the subjects that
students would not need to master beyond the intro-
ductory level, and the overall list of the subjects they
would take would depend on the university’s offer and
their preferences. Creative writing would be mandatory
throughout the entire course of undergraduate studies
because it would be important that students understand
and learn different writing styles so they can adopt or
develop a style that suits them best to express their own
disconnected psychology ideas.

Finally, students would also have a disconnected psy-
chology class that would be taught by a disconnected
psychologist working at the university. For the first gen-
eration of disconnected psychology students, it would
need to be taught by a connected psychologist who
has a strong training in quantitative and qualitative
methodology and statistics or by another qualified indi-
vidual (e.g., a philosopher of science and/or logic). This
course would neither be graded nor have formal lec-
tures. It would stretch across the duration of undergrad-
uate studies and its purpose would be to allow students
to start developing their disconnected psychology ideas
(i.e., the ideas and theories about human mind and be-
havior grounded upon psychological method). The role
of the disconnected psychologist would be to constantly
challenge the students concerning their application of
psychological method so they can improve their think-
ing in this regard and develop their own unique ap-
proach.
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As part of the disconnected psychology course, stu-
dents would also be encouraged to independently
search for “outsider” thinkers and build their own in-
ventory of such thinkers. The term outsider thinker has a
similar meaning to the term independent scientist. These
are individuals who are financially independent (e.g.,
due to having a job or another source of wealth) but
are not affiliated to a university or another academic in-
stitution and independently study a topic of interest to
them (Segen, 1992). For example, at the time when Al-
bert Einstein introduced the special theory of relativity,
in 1905, he was an outsider thinker because he worked
at the Swiss Patent Office and independently developed
his ideas without being affiliated to a university (Pais,
1982; Rynasiewicz and Renn, 2006). Some examples
of contemporary outsider thinkers are John O. Camp-
bell, who applied the Darwinian evolutionary paradigm
to the understanding of the universe (Campbell, 2015,
2016), and Julian Barbour, whose main topic of interest
is the relativity of time (Barbour, 2001). Investigating
outsider thinkers would be important for students to un-
derstand that academic thinking about science is not the
only way and get a broad overview of how science can
be creatively approached from many different perspec-
tives.

Students who would choose to write an undergradu-
ate dissertation would write it within the disconnected
psychology course, which means that the focus of the
dissertation would be on developing their ideas regard-
ing psychological phenomena and proposing a method
to support these ideas. The dissertation would not
have a specific format or structure; students would only
be asked not to exceed a pre-determined word count,
whereas they would have the freedom regarding every-
thing else. Ideally, the dissertation would not be graded
because its main purpose would be to encourage stu-
dents to start formally developing their ideas in an in-
trinsically rewarding way rather than motivating them
with extrinsic factors such as grades (Lin et al., 2003).
However, if the university would require the disserta-
tion to be graded, the main criteria would be original-
ity of ideas regarding psychological phenomena and the
rigor with which these ideas are supported by a pro-
posed psychological method. All other subjects would
be graded in line with the established criteria of a given
university, and acceptance to undergraduate studies in
disconnected psychology would also be determined by
the university criteria.

The structure of graduate studies would be in accor-
dance with the structure that the university in question
endorses. Typically, there would be a master’s degree
and a doctoral degree. The master’s and doctoral de-
grees would be separate in some cases, and in some

cases a student would be accepted for a doctorate but
receive a master’s degree if they are unable or unwill-
ing to complete the doctorate, depending on the model
of graduate studies that the university practices (Ilieva
et al., 2019; Rauhvargers, 2013; Usher et al., 2019).
Students would be accepted to the master’s program
based on their performance on the disconnected psy-
chology undergraduate program. Other undergradu-
ate degrees would also be acceptable if they contain a
strong training regarding courses that are at the core
of disconnected psychology because they provide stu-
dents with the skills to develop their own psychologi-
cal method as previously discussed (i.e., mathematics,
philosophy, and several computer science and engineer-
ing related subjects). Admission would be based on
grades as prescribed by the university and on a per-
sonal statement outlining the student’s interests and
disconnected psychology ideas they have developed so
far. For a direct admission to the PhD, students would
need to have either an undergraduate or a master’s de-
gree in disconnected psychology, given that those who
start the PhD should already be in the process of devel-
oping their ideas regarding psychological phenomena
grounded in psychological method. Admissions would
also be dependent on grades as prescribed by the uni-
versity in question, and the student would need to sub-
mit a comprehensive proposal describing the progress of
their disconnected psychology thinking so far and how
they are planning to develop it throughout the course
of the studies. In this regard, originality, and the use of
psychological method in defense of their ideas and/or
theories about psychological phenomena would be the
main criteria for evaluating the proposals.

Students pursuing a master’s degree in disconnected
psychology would need to complete four core advanced
courses within the areas of mathematics, philosophy,
computer science, and engineering that would further
enhance their skills to develop their own psychologi-
cal method. They would also be required to select two
courses aimed at encouraging the diversity of thinking
from the options that would range from art, music, his-
tory, and literature all the way to biology, chemistry,
or physics. The exact number of courses they would
need to take would depend on the usual structure of
a master’s degree at the university in question. Fi-
nally, students would be required to take a disconnected
psychology course that would not involve formal lec-
tures and would help them to continue developing their
ideas grounded in psychological method in consultation
with a disconnected psychologist, which would culmi-
nate in a dissertation. Similar to the undergraduate
course, the dissertation would not have a specific for-
mat or structure (apart from the word-count), and the
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aim would be to outline the development of their ideas
so far and propose a psychological method in support
of the ideas. The dissertation would need to be graded,
as required by most universities, and the main criteria
would be theoretical originality and rigor of the psycho-
logical method proposed to probe the theory.

Studying for a doctorate would require working
on a dissertation in consultation with the supervi-
sor—another disconnected psychologist. The supervi-
sor would not impose any topics or methodological
ideas upon the students. The role of the supervisor
would be to challenge their methodology and ensure
that it provides a strong argument regarding observabil-
ity and nonaccidentality, and to challenge the original-
ity of their theories regarding psychological phenom-
ena. In consultation with the supervisor, they would
also determine which courses to undertake to further
develop their skills to independently develop psycho-
logical method and enhance their creativity and diver-
sity of thinking. A doctoral dissertation would again not
have any formal structure, apart from the word count,
and would be a more advanced version of the master’s
dissertation where students would need to present the-
oretical ideas developed so far and propose a method
justifying these ideas. They would defend their disser-
tation in front of a committee of several disconnected
psychologists. Because a PhD student would develop
their methodology from scratch, it would be necessary
that they are examined by other disconnected psychol-
ogists who have been trained in skills that are neces-
sary to thoroughly evaluate methodology and identify
the potential strengths and weaknesses.

Overall, beyond providing students with the knowl-
edge to develop psychological method and encourag-
ing their diversity of thought, the undergraduate and
graduate training I propose would equip them with the
skills to be competitive for jobs outside of academia.
For example, expertise in subjects such as mathematics,
computer science, and engineering is highly demanded
(e.g., Department for Education, 2015, 2016). In com-
bination with various transferrable skills (Assiter, 2017;
Bridges, 1993), such as problem solving, time manage-
ment, analytical thinking, or written and verbal com-
munication, and with the propensity to value diversity
(Hunt et al., 2017) that the training would encourage,
this expertise would make them valuable to many or-
ganizations. The proposed training would also be com-
patible with the current university systems in various
countries (Ilieva et al., 2019; Rauhvargers, 2013; Usher
et al., 2019). The undergraduate degree would oper-
ate in line with many liberal arts programs that offer
courses from a range of disciplines but could also be
taught at any university that offers the subjects I out-

lined (Pascarella et al., 2005). Likewise, the postgrad-
uate degree would be compatible with any universities
that teach the required subjects. Importantly, the train-
ing I suggest indicates that becoming a disconnected
psychologist would be highly demanding. It would re-
quire students to be exceptionally self-disciplined and
considerably stretch their intellect. The training there-
fore addresses a potential criticism of disconnected psy-
chology, according to which this discipline has been de-
veloped for individuals who are too “lazy” to stay up to
date with cutting edge developments in connected psy-
chology and continue reading new articles and books.
Quite to the contrary, although disconnected psycholo-
gists would not follow connected psychology or stay in
touch with its literature, they would have a difficult task
of mastering various skills so they can develop their own
psychological method.

Disconnected Psychologist in a Psychology Depart-
ment

Once a person has completed a PhD in disconnected
psychology, they would become eligible to apply for the
entry level academic positions (e.g., post-doc, assistant
professor, lecturer) in a psychology department. The
main objective of the department would be to hire a
disconnected psychologist who has the highest poten-
tial of advancing psychological knowledge, which is the
goal of disconnected psychology (Krpan, 2020). That
is, they would need to identify a candidate whose theo-
retical ideas are most “disconnected”, which means that
they are very different from what has so far been done
in connected psychology, and whose proposed method-
ology in support of these ideas is of exceptional quality.

The candidate would be required to submit a piece of
writing that would outline their main theoretical ideas
and methodological approaches as well as describe how
their thinking has progressed over time. I suggest that
connected psychologists would evaluate the disconnect-
edness of the candidate, given that they have the knowl-
edge of connected psychology necessary to understand
what has so far been done and how different the candi-
date’s work is. The methodological quality would ide-
ally be evaluated by a panel of disconnected psycholo-
gists from the same or other universities, given that they
would have the necessary skills to do this. However, es-
pecially at the beginning when there are no other dis-
connected psychologists available, this could be done by
other psychologists in the department who have strong
quantitative/qualitative and philosophical skills, and by
members of a philosophy department who specialize in
the philosophy of science and/or logic.

Based on this evaluation process, a pool of most com-
petitive candidates would be selected. I propose that,
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rather than the faculty members then deciding about
the hire, the final decision should be made by “letting
the chance decide” (i.e., by randomly drawing a candi-
date from the pool). This may seem questionable and
unethical, but I argue that allowing the faculty to make
the choice would actually be unethical. It is well known
that luck plays a large role in scientific success, and pre-
dicting the future success of a young academic would
be very difficult because the number of quality indica-
tors (e.g., publications, grants, etc.) would be insuf-
ficient (Haslam and Koval, 2010; Hegarty and Walton,
2012; Janosov et al., 2020; Liu et al., 2018; Nosek et al.,
2012; Pluchino et al., 2018; Sinatra et al., 2016). This
gets even more difficult for an entry-level disconnected
psychologist given the absence of the quality indicators
(e.g., disconnected psychologists do not publish in jour-
nals, as will be outlined in the next section). The choice
that the faculty would make may therefore be highly
uncertain and driven by arbitrary heuristics and biases
(Kahneman et al., 2001). In such a circumstance, it is
fairer toward the candidates to let the chance decide. It
would be advisable to bypass the random choice only
when the faculty can make a convincing argument, be-
yond any reasonable doubt, that the candidate has al-
ready made an exceptional contribution to psycholog-
ical knowledge or is highly likely to do so. Hiring of
more senior academic positions (e.g., associate profes-
sors, senior lecturers, professors) would not need to rely
on chance because these individuals would not be hired
based mostly on their potential to advance psycholog-
ical knowledge but based on how much they have ad-
vanced it so far. The hiring process I have described
applies to the early stage of disconnected psychology
when factors that can predict the success of these psy-
chologists are still unknown. It is possible that in the
future, when more data are available, a more systematic
and statistically grounded process will be possible.

One could argue that, if disconnected psychologists
are hired based on their advancement of psychological
knowledge (e.g., the degree of disconnectedness), they
would in fact start following connected psychology and
constantly compare their ideas against the work of con-
nected psychologists. However, they should be disin-
centivized to do so simply because this approach would
be more likely to result in their work being more “con-
nected”. For example, as I have discussed in the first
section when describing a “typical” disconnected psy-
chologist, such practices would make them more likely
to adopt the writing conventions as well as unwritten
rules, values, and assumptions of connected psychol-
ogy (e.g., Budge and Katz, 1995; Madigan et al., 1995;
Maul et al., 2016; Roediger, 2003; Sternberg, 2017;
Teo, 2009) that would shape their thinking and con-

sequentially make their work more similar. Instead of
constantly comparing their work to the work of con-
nected psychologists, statistically speaking their high-
est probability of developing a unique view of psycho-
logical phenomena that would contribute to psycholog-
ical knowledge would be by being influenced by the im-
mense number of life circumstances and continuously
advancing their previous ideas in interaction with their
environment (see Krpan, 2020).

A disconnected psychologist would have several roles
within the department. First, as I already discussed
in the previous section on education, they would di-
rect the disconnected psychology course where they
would not teach about their ideas but instead super-
vise undergraduate and master’s disconnected psychol-
ogy students. They would also serve as supervisors
of disconnected psychology PhD students. In addition,
they would teach a course on “disconnected psychology
for connected psychologists” (for undergraduate and
master’s students) where they would lecture about the
methodological approach at the core of disconnected
psychology and about their own ideas. They would also
oversee the hiring of other disconnected psychology fac-
ulty members, either at their own university or at other
universities. Whereas disconnected psychologists would
be active contributors to their departments, they would
be discouraged from collaborating with connected psy-
chologists so they can continue developing their own
“disconnected” agenda.

Publishing Disconnected Psychology

Given that publishing in disconnected psychology
would be decoupled from hiring and career progression,
it would have two main purposes: to allow connect-
ing the work of disconnected psychologists with con-
nected psychology in order to increase psychological
knowledge (see Krpan, 2020), and to communicate re-
searchers’ ideas to the public. Beyond these main goals,
the following considerations discussed by other thinkers
(e.g., Anseel et al., 2004; Csiszar et al., 2020; De Rond
and Miller, 2005; Green, 2017; Nosek and Bar-Anan,
2012; Nosek et al., 2012; Paulus et al., 2015; Tijdink
et al., 2014; Watson, 2019) would be incorporated into
the publishing structure: a) researchers should be more
intrinsically motivated to work on their publications; for
example, by finding fulfillment in their ideas and ad-
vancement of psychological knowledge rather than be-
ing driven by metrics such as impact factor and jour-
nal reputation; b) researchers should be given greater
autonomy in deciding what to publish; c) frequent
publishing should be disincentivized to avoid knowl-
edge pollution (i.e. a large number of publications of
low quality that make incremental or no contribution);
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d) peer review process should be public; and e) peer
review process should involve crowdsourcing, which
means that other scientists and members of the public
are continuously allowed to comment on the article and
the researcher may continuously improve their ideas in
interaction with them.

In line with these objectives, the publishing process
would operate as follows. All articles would be pub-
lished on one platform, and there would be no individ-
ual journals. Current examples of such platforms are
public repositories such as arXiv (Nosek and Bar-Anan,
2012). Several blockchain-based publishing reposito-
ries have also recently been proposed (e.g., Leible et
al., 2019; Stojmenova Duh et al., 2019). A discon-
nected psychologist would upload their publication to
the platform, which would count as publishing, and this
is when the ongoing public peer review process would
start. Any researchers or members of the public would
be welcome to comment on the publication, and the
researcher would be invited to address the comments,
and to indicate whether they made any changes in the
publication in relation to the comments.

However, it would be expected that another discon-
nected psychologist would undertake a comprehensive
review of the publication to identify and challenge its
most important limitations, to which the author would
be expected to respond and change the manuscript ac-
cordingly. The publishing platform would have an in-
built motivational system that would encourage discon-
nected psychologists to both review others’ work and
to avoid publishing excessively. It would be expected
that, for one piece of work published, a disconnected
psychologist would need to review another publication
of similar length. An algorithm would be created that
would give recommendations to the researcher regard-
ing which publication to review. Researchers who do
not review another publication for a certain amount of
time after they have published their own work would
earn badges of dishonor which would be visible to ev-
eryone, and which would indicate to others not to re-
view any current or future publications they produce.
Also, the algorithm would stop recommending their
publication to other disconnected psychologists for a re-
view.

I expect this system to create an effective peer-review
culture because it would target reputation and reci-
procity as important motivators for scientists and hu-
man beings more generally (Nosek and Bar-Anan, 2012;
Nowak and Sigmund, 1998; Roughgarden, 2010), but
also because researchers who would not review other’s
work would not have a comprehensive in-depth review
of their own work and would therefore less easily con-
vince others to take their work seriously. Importantly,

because a researcher would need to review another pub-
lication for each manuscript they publish, they would
likely be disincentivized from publishing too much be-
cause this would lead to doing many reviews, and as a
result they would have less time to focus on their ideas.

Although readers could potentially rate the publica-
tions, and a rating-based quality indicator could there-
fore be developed (e.g., likes or stars), I would discour-
age this type of quality indicators. It is well-known that,
in the current publishing system, many researchers con-
sistently try to game the metrics, which can lead to ques-
tionable research practices and motivate researchers to
write publications with the aim to achieve a certain rat-
ing rather than to generate knowledge (e.g., Csiszar
et al., 2020; Nosek and Bar-Anan, 2012; Nosek et al.,
2012; Paulus et al., 2015). This should be avoided
in disconnected psychology because publications should
not be produced for ratings, but to advance knowledge.

Overall, disconnected psychologists would have a
complete freedom regarding the shape, form, and
length of the publication. They would only be required
to write a 1–2-page summary of the publication, and
to write 5-10 keywords that correspond to psycholog-
ical phenomena covered in the publication. As pre-
viously discussed (Krpan, 2020), connected psychol-
ogists would be in charge of browsing disconnected
psychology publications so they can continuously test
them in combination with theories, methodologies, and
approaches from connected psychology and determine
the ones that best explain psychological phenomena
of interest, thus advancing knowledge. Abstracts and
keywords would enable currently available algorithms
(e.g., Extance, 2018; Tshitoyan et al., 2019) to au-
tomatically explore disconnected psychology literature
and link it to relevant connected psychology publica-
tions covering similar phenomena.

Disconnected Psychology Research Funding

The final important step of integrating disconnected
psychology with academia is discussing how research
within this domain could be funded beyond the research
allowances that departments or institutions typically
give to their staff members. Because funding bodies
usually have their own objectives, policies, and funding
criteria, here I do not propose specific guidelines that
everyone could apply, but I simply discuss main issues
that these institutions may want to consider.

Similar to the hiring decisions I have discussed, the
main objective of the funding bodies should be to fi-
nance proposals that have the highest potential of ad-
vancing psychological knowledge, which is the goal
of disconnected psychology (Krpan, 2020). In other
words, they should identify proposals that outline theo-
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ries drastically different from what has been done so far
and devise methodology of exceptional quality in sup-
port of these theories. Whereas a pool of high-quality
proposals could be selected in each funding round based
on reviews by a committee of connected and discon-
nected psychologists, I am skeptical that “human” deci-
sions about which proposals to eventually fund would
maximize knowledge production in the long run. Vari-
ous research has shown that reviewers evaluating grant
applications typically have very low agreements (e.g.,
Pier et al., 2018). Moreover, research has uncovered
that larger grants do not necessarily lead to more sig-
nificant discoveries and proposed that targeting diver-
sity rather than excellence would likely maximize the
efficiency of funding and advance science to a greater
degree (Fortin and Currie, 2013). Finally, Pluchino et
al. (2018) used agent-based modelling to show that
the most effective strategy for public funding of re-
search to maximize innovation would be to distribute
equal amounts of capital (even if small) across differ-
ent applicants. This is because funding strategies that
award few selected individuals based on their previous
achievements in combination with the funding proposal
typically neglect the role of randomness in determining
success. Based on these considerations, I suggest that
funding should be equally distributed among all discon-
nected psychology proposals that pass the quality bar
in each funding round, or that funding should be ran-
domly allocated to several proposals that pass the qual-
ity bar.

Disconnected psychologists would also, however, be
highly competitive to fund their research in different
creative ways. For example, because in the absence of
traditional academic confines they would be more likely
to tackle big questions that trouble all human beings, as
I have discussed, it is possible that their research would
be appealing to the public and therefore more suitable
for crowdfunding (Vachelard et al., 2016).

Conclusion

Overall, in this article I outlined my ideas on how
disconnected psychology could practically function and
be incorporated into academia. It is important to em-
phasize that this article describes one possible vision of
disconnected psychology—the one that is aligned with
the current academic and educational system—whereas
other more radical visions that would completely over-
throw the current academic and educational structure
are also possible. I decided to focus on this more “tradi-
tional” version of disconnected psychology because it is
likely more “practical” (i.e., easier to implement) than
the more radical variant. However, even this more prac-
tical version would require a massive sea change and

therefore necessitate a radical transformation of psy-
chology as a field. The article should therefore not
be seen as proposing a set of rules and practices that
“must” characterize disconnected psychology. My main
aim was to paint disconnected psychology as a concrete
practice rather than an “abstract utopia” (see Bloch,
1986; Levitas, 1990) to foster discussions about how it
could be implemented and operate. The eventual shape
and organization of the discipline should eventually be
determined by continuous interactions among many in-
dividuals with diverse viewpoints and backgrounds who
are interested in advancing psychological knowledge.
Even if in this article I discuss the more practical ver-
sion of disconnected psychology, I want to emphasize
that my favorite version would be a most radical version
imaginable.
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